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Janvrin School SEN Information Report 2023-24

	SEN Profile 2023-24

	
329 pupils were on roll in school in the academic year 2023-24
The percentage of pupils identified as having SEN support and recorded on the Inclusion register were as follows:
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SEN support needs at Janvrin across all areas of need-
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51% pupils receiving SEN Support were Multi-lingual 
learners (MLL)


65% pupils receiving SEN Support were boys and 35% were girls.  


52% pupils receiving SEN Support were Jersey Premium 









	SEN Information


	1. Information on who has responsibility for SEN within the school
	Every member of staff has a responsibility to support all students effectively; through teaching a curriculum that is adapted to meet the children’s individual needs (differentiation) and an ethos of care and consideration.

Class teachers are responsible for:
- ensuring all children have access to high quality teaching and that the curriculum is adapted to meet the pupil’s individual needs,
- regularly monitoring the progress of pupils and identifying, planning and delivering any additional help needed,
- ensuring that all staff working with pupils in their class are helped to understand the pupils needs, what adjustments need to be made if any, as well as supporting them to work with the pupils through excellent planning and communication, 
- keeping up to date with any outside agency reports, recommendations and/or targets and where appropriate implementing these within their practice,
- review and update the Provision Maps software for the class keeping this up to date with relevant information,
- communicating effectively with parents/carers about any concerns or worries with progress, and sharing successes, 
- keeping parents/carers informed as to what support they are providing pupils and if appropriate, ideas of support that can be undertaken at home.
-meeting with SENCo termly to discuss and review the needs of SEN children and those of concern
-seeking support/discussion at weekly SEN drop in session
- undertaking appropriate Continued Professional Development (CPD).

Teaching Assistants (TAs) allocated to support SEN pupils are responsible for:
- communicating effectively with class teacher/SENCo/SEN TA/Pastoral Lead about any concerns or worries with pupil well-being, attainment and/or progress,
- keeping up to date with any outside agency reports, recommendations and/or targets for allocated pupils, and where appropriate, implementing these within their focussed sessions,
-review and update Provision Maps software regarding support and interventions
- undertaking appropriate CPD.

The Lead SEN Teaching Assistant is responsible for:
- supporting TAs on a regular basis with linking outside agency targets with session planning,
- supporting teachers with SEN queries, directing them to sources of additional information, guidance.
- supporting the SENCo with his/her responsibilities outlined below,
- undertaking appropriate CPD.

The SENCo is responsible for:
- co-ordinating all the support for children with SEN and/or disabilities,
- developing the school’s SEN policy to make sure all pupils get a consistent, high-quality response to meet their needs in school,
- keeping parents/carers informed and involved in SEN provision for their children,
- guiding, advising and supporting staff with evidence gathering, evaluating and identifying need to inform next step support,
- supporting staff with referral paperwork, 
- liaising with all professionals who may work with pupils within the school to support with learning (Outside Agencies) such as Speech and Language Therapy (SALT), Educational Psychologist (EP), Children’s and Adolescent Mental Health Service (CAMHS), Social, Emotional and Mental Health Team (SEMHIT), Occupational Therapy (OT), Visual Impairment Team (VI), Hearing Impairment Team (HI), Autism Inclusion Team (ASCIT), Early Years Inclusion Team (EYIT) and School Nurse.
- update the SEN Register on SIMS regularly and at least half termly,
- ensure that the pupils files are kept up to date with outside agency reports, all email communication and meeting notes relating to SEN provision.
- update Provision Maps software with SEN support provided, including data/advice/guidance/recommendations from outside agencies.
- audit intervention effectiveness through data review, class observation and feedback from staff, parents/carers and pupils,
- analyse data to review trends or groups that may need additional support and use this to inform future focus areas for the School Development Plan.
- support SEN pupils through transition (especially y6-7) using the transition system,
- undertaking appropriate CPD.
- undertake termly SEN meetings with class teachers to review targets, support and to discuss children raised as a concern
-undertake weekly SEN drop in sessions 
-planning, preparing for and leading the termly PARM meetings. Following on from these ensuring actions discussed are carried out.

The Head teacher is responsible for:
- day to day management of all aspects of the school, which includes the support for all pupils, with SEN and/or disabilities. He/she will give responsibility to the SENCo and class teachers, but it is still responsible for ensuring each pupil’s needs are met.

Outside Agency Professionals are responsible for:
-Supporting school staff with assessments, diagnosis (if appropriate), provision, resource recommendations and suggestions for or offers of CPD.

	1. Identifying and assessing children with SEN
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	Regular assessment and tracking are undertaken of all pupils throughout the year, pupils making less than expected progress despite a high standard of teaching in the classroom are identified during formal pupil progress meetings but can also be flagged outside of these scheduled times.

Concerns about progress and attainment can be raised by parents/carers, outside agencies, school staff or the pupil themselves.

The Assess, Plan, Do, Review Flow Chart (see Appendix 1) is outlined further below:

Evidence gathering and investigation:
-Initial concerns forms and checklists are completed with parents by staff who have concerns regarding children’s needs and progress to identify whether they are underachieving or have an unidentified SEN.
- Additional assessments/screening may be undertaken if necessary (E.g.: COPs, LASS, Rapid, PhAB, Visual Stress, Boxall Profile) 
-All FS (and some year 1) children take part in WellComm Speech and language screening to identify gaps to inform planning and intervention groups.
- Observations of pupils is key. These can be taken by either the SENCo or SEN TA and findings are shared with parents/carers and staff who work with the child.
- SENCo, SLT and/or SEN TA discuss findings and plan way forward - Support Provision from the school is agreed and shared with parents/carers, pupil and teacher.
Following the investigation SEN support can take the forms below:
1. In class through increased differentiation taking into account areas of strength and need.

2. SEN team support: 
- Small group/individual work e.g. 1:1 maths coaching, Literacy interventions
- TA in class support with groups
- 1:1 TA support sessions.

3. Well-Being Support:
- Regularity and length of programme agreed by either Wellbeing Facilitator or ELSA TA in conjunction with Class teacher and/or SENCO

4. Nurture Group Support:
- Targeted plan devised based upon assessments/ observations undertaken.

5. Parental Support by Pastoral team

6. Outside Agency Referral:
EYIT
Occupational Therapy
Speech and Language
EIT CAMHS
CAMHS
Visual Support Team
Hearing Impaired Team
SEMHIT
Educational Psychologist
ASCIT
School Nurse
Social/Children’s Services

Class teacher and SENCO complete the referral paperwork appropriate to the agency (gaining parental consent)

Children on the SEN register are logged as SEN support or Record of Need on SIMS (A RON describes a pupil’s special educational needs and the arrangements that will be made in order for them to make progress at school.) Children who are no longer SEN support are logged as No Special need and those who are in need of extra monitoring but are not SEN are logged as ATM (Additional Teaching Monitoring)

All pupil attainment and progress are evidenced on the school’s tracking system (Pupil Progress data). Those making less than expected progress are quickly identified by Senior Leaders as a result of their ongoing review of the data. The SENCo and SEN lead TA specifically monitor the progress of SEN children through review of data, observations and professional dialogue with colleagues, parents/carers and pupils.

	1. Arrangements for consulting parents/carers of children and young people with SEN and involving them in their education
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	The support that parents/carers can offer in helping pupils with their education is highly valued.
If a teacher/staff member/parent has concerns about a pupil’s progress, then an Initial Concerns form, and checklist will be completed – this document can scaffold the conversation between school staff and the parents/carer.

Termly parent consultations provide opportunities for formal target, progress and attainment data sharing but informal opportunities are regularly offered by class teachers. However, if additional formal meetings are needed, these can be arranged by class teachers or by parents/carers through the office/class teacher directly.

The SENCo is available during the termly parent consultations to respond to questions/queries by parents regarding their child’s progress which they think may be affected by an SEN. 

Parents/carers are kept informed of SEN provision for their children through meetings and/or via email or phone call.

At the end of each term, parents receive reports on progress and attainment, areas of strength and targets for future development.

Our Reading Recovery support teacher initially meets and regularly updates and shares her work with parents whose children receive this support.

The Well Being facilitator also communicates regularly with parents of those with Social, Emotional and Mental Health needs receiving her 1:1 sessions.

Many of our parents take advantage of the open-door policy of our Nurture group and family support team. Parents can receive support as well taking part in Theraplay sessions.

	1. Arrangements for consulting children and young people with SEN and involving them in their education
	During a programme of intervention, a TA will provide ongoing feedback and involve the pupil in next step planning where appropriate.

Pupil passports are in place for those children on the SEN register. We hope this will promote pupil voice and allow children to feel that their thoughts about their learning are valued.


	1. Arrangements for assessing and review progress toward outcomes
	All pupil attainment and progress is evidenced on SIMS and the school’s Pupil Progress data. Those making less than expected progress are quickly identified by SLT.
The SENCo and SEN lead TA specifically monitor the progress of SEN children through review of data but also through observations and professional dialogue with colleagues. Professional dialogue is undertaken between SLT, SENCo/Lead TA with teachers as to what to do to improve progress and/or attainment.
If these measures do not result in improvements, then outside agency referrals are made. This is only done with parental support and may involve: Occupational Therapy, Speech and Language, CAMHS, Visual Support Team, Hearing Impaired Team, SEMHIT, ASCIT, Educational Psychologist, School Nurse and/or Social Services. If a pupil has significant complex needs, then a request for Exceptional Action is made to the SEN panel. Evidence is provided by the school to show what support has been put in place above and beyond what would ordinarily be available for pupils with SEN, this is discussed at a panel meeting where Exceptional Action (EA) will be agreed or not. If EA is agreed a pupil may be given a RON. 
The Provision Maps software details the support the pupil receives detailing entry data, targets, regularity of session, ratios and evaluations. 
As outlined above, all pupils are engaged in feedback as they work through a unit of study where they will discuss areas of strength and next steps for continued improvement. 

	1. Arrangements for supporting children and young people moving between educational phases, including preparation for adulthood
	On entry to Janvrin parents/carers are invited to a meeting at the school. The new parents/carers are given a tour where they and their child are introduced to key staff, and they are provided with a range of information to support them in enabling their child to settle into the school routine. The Nursery team do home visits before children start and the Reception team visit either private nursery or homes. This provides opportunity to assess additional needs the pupil may need support with upon entrance to nursery for example earlier referral to S & L.
If pupils are transferring from another setting, the previous school records will be requested immediately upon the pupil registering with Janvrin.
In addition to this, parents and their children visit Nursery and Reception for ‘Come and Play’ sessions during the Summer term for Reception and in September for Nursery. These transition sessions allow both parents and children to access the new environment, resources and staff in a relaxed and welcoming way. During these sessions staff are able to have conversations with parents which often highlight or give more detail to information on reports so that we can respond appropriately to needs when they join us.

‘Meet the Teacher’ meetings are organised at the beginning of each academic year where the teacher outlines what the expectations are for the year, what the curriculum in that year will look but primarily it is an opportunity for the parents/carers to meet their child’s new teacher. There are Q & A sessions following the formal presentation. 

The process of transition within Janvrin involves the sharing of information and data between staff. Dedicated yearly transition meetings are held between staff, this ensures essential feedback is provided about each pupil. The school also utilises the whole island transition dates (see below) to move children up to the next class for 2 days. 
Children who transfer into our Reception classes from other nurseries can benefit from extra transition sessions and/or visits to their current Nursery if needed. This has been beneficial where a 1:1 keyworker has been able to provide links with resources that support needs; such as visual timetables.

Transition booklets will be developed to use to support the process. These are made with the pupil and have photographs of the new teacher, classroom etc. for the pupil to use in school and/or take home with them to refer to on a regular basis. Informal visits to the ‘new’ areas will also be undertaken as part of the transition process for these pupils.

Transition to the next school, preparation for adulthood and independent living is supported through several strategies. The transition programme in place for pupils transferring to schools within Jersey enables a number of opportunities for pupils and parents/carers to meet staff and undertake transition days in the new school prior to the start of the new term. Yr6-7 transfer has whole island dates agreed for this process. (2 days in July)
Pupils with SEN have an extended transition where appropriate. Pupils with a RON (See above) begin the process of transition in the Year 5 Summer Term, initial discussions around transition needs, access and provision are reviewed, if possible and places for secondary school have been confirmed links are made with the secondary school. All Year 6 RON pupils must have their RON review in the Summer Term of Year 5 where secondary placement recommendations are made. Parents /carers can be supported with developing an informed viewpoint in preparation for these recommendations prior to the RON by the SENCo facilitating and/or attending secondary school visits with parents/carers. Following the RON review meeting, the recommendations made by those attending the review are put before the SEN panel, who confirm where the most appropriate secondary placement is going to be. Transition work can then begin with the allocated secondary school.
Vulnerable pupils outside of a RON are discussed within school during the Autumn term of Year 6 with a view to supporting their transition.

	1. The approach to teaching children and young people with SEN
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	The approach to teaching pupils with SEN is an inclusive one. Work is planned with differentiated activities to include all pupils and ensure progress for all pupils. Where SEN is identified the pupil’s strengths/favoured learning style will be considered when the teacher adapts the curriculum and learning environment further to reduce barriers to learning and so provide easier access to the curriculum. These adaptations may include strategies suggested by the SENCo, Lead TA and/or specialist outside agencies. In addition, if it is considered as appropriate, pupils may be provided with specialised equipment or resources such as IT and/or adult support. Parents/carers are kept up to date with these provisions by class teacher and/or SENCo.  
The quality of teaching for all pupils is monitored through observations by Subject Co-ordinators and SLT.
Work scrutiny is undertaken regularly by SLT to review curriculum coverage, differentiation, age appropriateness, amount of work and adherence to school policy – this is fed back to staff and areas for development/sharing of good practice noted. These can then feed into the SDP/Action for Subject Leaders/Co-ordinators.
Graduated Approach-
At Janvrin we use the Assess, Plan, Do, Review cycle to ensure all staff are continually monitoring and responding to the current needs of all children.
We ‘Assess’ children initially through transition meetings with class teachers, parents and in referral to other agencies and in the way they respond to their learning. 
We ‘Plan’ for their needs by weaving specific targets and support into planning. We also include specific interventions within this.
We ‘Do’ by monitoring the impact of this support day to day and during regular class-based assessments. Also, during those undertaken by Professionals from Outside agencies.  The SENCo monitors the reviews on Provision Maps.
We ‘Review’ to ensure better outcomes daily in class and when the SENCo and SLT monitor progress of SEN children. 
Class teachers discuss the progress of SEN children during Class SEN meetings.
Also, the Pupil Passports help support these ‘Do’ and ‘Review’ elements to the approach by valuing Pupil voice in the future.

	1. Adaptations to the curriculum and learning environment for children and young people with SEN 
	Teachers use a variety of inclusive strategies in the classroom such as:
· High quality teaching
· Planned seating
· Clear, structured classroom routines
· Visual timetables
Pupils with SEN have been provided with reasonable adjustments to overcome any disadvantages experienced in school and increase access to the curriculum taught, the environment and to printed information. e.g.
· Roger Sound System linked to frequency of hearing aid
· TEACCH workstations
· Access to fidget toys, chewy buddies, wobble/wedge cushion, standing desks

Pupils with medical needs will be provided with a detailed care plan – this is compiled in partnership with parents/carers and any appropriate outside agencies (such as the school nurse, paediatric department at the hospital etc) Any staff assigned to administer medical support within the plan will be trained to do so by the appropriate group. Care plans will ensure that the medicine administration policy is adhered to.

Learning that takes place outside the classroom is risk assessed and the needs of those pupils taking part in the session are considered here but also in planning for the session.

Over the years we have developed our Nurture group provision further to allow those children with SEMH needs to have support either within class to allow full participation or sessions within the Rainbow Room to support their Wellbeing and Mental Health.

The use of the WellComm Speech and language toolkit has supported Early Intervention for pupils in the Foundation stage from Spring 2016. This screening and resource toolkit has enabled us to ensure that Speech and language gaps are supported through weaving strands into everyday planning and setting up specific intervention groups. This continues to move forward with the children through into Year 1. We also use WellComm Primary to support learners in KS2 who may still have barriers around understanding and using language.

	1. Expertise and training of staff who support children and young people with SEN, ‘including how specialist support will be secured’
	Whole staff training is used to disseminate knowledge, strategies and experience, to ensure consistency of the school’s approach for all pupils including those with SEN.
All staff attend training run by the Education Department or outside agencies that are relevant to the needs of specific in their class. Such as AET training from the Autism and Social Inclusion Team, Positive Approaches to Behaviour training for all staff from SEMHIT, Well Being classroom sessions support from the Well Being facilitator, SALT from Speech and Language Therapy Department.
Individual training for an identified staff member linked with the needs of a child with SEN e.g. Training in Roger Sound System check and Hearing Aid tube replacement for staff supporting HI child, specific training according to needs that need to be supported.

In addition to the above training staff receive training at three levels: awareness, enhanced and specialist.
Awareness Training has been provided to all staff this year on:
Zones of Regulation – review
Positive Attitudes to Behaviour
Safer handling
Gestalt Language Processing 

Specialist training has been provided to appropriate staff:
Sand play therapy
Drawing and talking advanced course

SENCo attends regular departmental training which covers a wide range of current practice developments and approaches.

The offer to school’s documents for training and support are shared with all staff so they are aware of what is available. Requests for training are discussed with the Head/SLT and agreed if appropriate to the needs of the pupils within that colleague’s role and/or CPD needs. The SENCo will then secure a space on the training and/or complete the request for involvement paperwork in consultation with staff.

Specialist support is secured through the referral process. The SENCo will support class teachers through this process ensuring that all the necessary evidence is collated, and parental/carer permissions obtained.

Impact of training-
TAs have the opportunity during regular TA meetings to share good practice so that knowledge and resources gained on CPD can be shared and disseminated across the team to the benefit of all the children supported.

Lead SEN TA is able to use assessments such as CoPS, LASS, Rapid, Visual Stress assessment, PHAB etc. to screen children to help support with next steps. They are also able to provide Sand play therapy alongside ELSA and Drawing and Talking.

Graduated approach shared with staff in staff meeting to ensure school wide understanding of the process.

SEHMIT team working closely with our Nurture group team has developed support on both sides allowing a professional dialogue which best supports the needs of the children.

Safer handling of smaller children training has allowed a number of school staff to be aware of and use guiding and holding techniques so there is a safe option as a last resort when we need to move a child to safety. All SLT have safer handling training 

	1. Information about evaluating the effectiveness of provision for children and young people with SEN
	Regular assessment and tracking of all pupils is undertaken by the class teacher. This is evidenced on the school’s tracking system. The tracking document and assessments are reviewed in regular pupil progress meetings with KS co-ordinators where pupil progress is reviewed. Those pupils where progress is slower than expected become focus pupils for future meetings. 
Provision Map and SIMS provide entry data when the pupil came onto the Inclusion Register, targets, outcomes, and exit data when the pupil comes off the Inclusion Register and evaluation information. Provision Maps are kept up to date by the SENCo and class teachers.

Assessments undertaken at the start and end of an intervention are reviewed for impact on pupil progress. This information is used to evaluate the effectiveness of the intervention but also to review the learning styles of the pupil in question. 

If outside agency professionals are involved with supporting a pupil, the SENCo shares the initial assessment data with the class teacher and SEN TA allocated to support, as well as added to Provision Maps. Following a period of support (focussing on outside agency targets) there is a review session, here the pupil will be re-assessed, and the outcome of this review is shared directly with parents/carers, class teacher and supporting SEN TA. It is also noted on Provision Maps.

Intervention audits are undertaken. This is done formally where the impact of a particular intervention is reviewed against the progress data for the pupils and informally through professional dialogue. These are undertaken by the Lead TA and the SENCo.

One such professional dialogue forum is TA meetings. These facilitate TAs raising concerns about pupil progress but also to undertake sharing good practice where a provision has had a positive impact on pupil progress. These are held fortnightly and chaired by the SENCo. Agendas are shared in advance with all staff and minutes are written and disseminated to all staff. The action areas following a TA meeting feed into the cycle of professional development and sharing of good practice developed by the SENCo.

	1. How children and young people with SEN were enabled to engage in activities available for children and young people in school who do not have SEN
	Janvrin is an inclusive school – all pupils are encouraged to engage in after school clubs, teams (Sports, Young Interpreters and Mental Health Ambassadors). No pupil is prevented from joining a club or team due to their SEN unless the risk assessment/care plan indicates that it is too high a risk or unsafe. This will be in negotiation with parents/carers. 
Pupils who find outside class times difficult are provided with support and if appropriate alternative opportunities in small groups to further develop their social skills.
A Nurture Group (Rainbow Room) is well established to support pupils with social, emotional and behavioural needs. The Rainbow Room offers an opportunity to learn early nurturing experiences, giving pupils the skills to succeed with their learning, support making friends and enable pupils to deal more confidently and calmly with difficulties they may encounter.
Examples of this also might be where our school PE teacher has a Saturday Football Club which includes all who want to play, to ensure that anyone who wants to play for the school has the opportunity to do so – nothing is a barrier to this.

	1. How the school involved other services, including health and social care, local authority support services and voluntary sector organisations in meeting SEN and supporting families
	Janvrin has close links with outside agencies; this has been developed over several years of dedicated partnership working. We understand the valuable input and guidance of these outside agency experts and ensure that their time, assessments and recommendations are respected in order to gain the best possible support for our pupils.
Referrals are only undertaken following evidence gathering, this provides detailed information for the outside agency staff to base their work. Communication between the SENCo and outside agencies is efficient and accurate, this ensures that agreements/recommendations are put in place and working relationship of trust fostered.
Janvrin has accessed support from the following outside agencies groups:
· Occupational Therapy
· EYIT
· Speech and Language
· CAMHS
· EIT CAMHS
· Visual Support Team
· Hearing Impaired Team
· Educational Psychologist
· Autism Social Communication Inclusion Team
· SEMHIT
· Kairos Arts
· School Nurse
· Social/Children’s Services
· The Bridge (Family Support)
· Social Security- (long term incapacity benefits- children)

The SENCo and Lead TA regularly discuss the SEN Register, as part of this review outside agency input may be sought, for example every year in the Autumn term there is a review of the SALT caseload with the SALT therapist. The termly PARM meetings which a number of agencies attend, also help to refine appropriate planning and responses for children.

	1. Support for improving emotional and social development
	The school’s Positive Behaviour and Anti Bullying policy outlines the school’s aims and expectations, ‘It is a primary aim of Janvrin School that every member of the School community feels cared for, valued and respected, and that each person is treated fairly and well.’
Each class is tasked with generating a class code or charter – which is agreed by the pupils and displayed on the wall of the classroom. In this way, every pupil in the school knows the standard of behaviour that we expect in our school. If there are incidents of anti-social behaviour, the class teacher discusses these with the whole class during circle time.
All pupils have completed a class charter – this is based on the Rights Respecting School’s Award and uses the rights of the child as its scaffold. This ensures both pupils and staff know the expectations at Janvrin.
All pupils access a PSHE curriculum that aims to provide pupils with knowledge, understanding and skills they need to enhance their emotional and social knowledge and well-being. 
We are a Silver Rights Respecting School and the systems set up facilitates pupil voice. The steering group meet regularly and feedback to classes.
Additional provision for pupils with emotional and social needs are provided through:
· ELSA support delivered by two trained ELSA TAs in either 1:1 or small group sessions. 
· Well-being facilitator – referrals are made, and parental consent gained before any work would be undertaken. The Well Being case load is discussed at the PARM at the beginning of each term and then throughout the term by the Well Being facilitator and the SENCo, as pupils finish the programme, a pupil from the waiting list is slotted into the next cohort. We now have two trained ELSA TAs who also support this wellbeing work.
· Education Well Officer (EWO) – attendance meetings are held between the Head teacher/Pastoral team and the EWO assigned to Janvrin. This ensures any attendances causing concern are actioned swiftly.
· A Nurture Group (Rainbow Room) has been established to support pupils with social, emotional and behavioural needs. The Rainbow Room offers an opportunity to learn early nurturing experiences, giving pupils the skills to succeed with their learning, support making friends and enable pupils to deal more confidently and calmly with difficulties they may encounter.
· Early Help approach has helped to identify referrals for Theraplay intervention.
· Theraplay sessions are offered to families in order to strengthen family and kinship relationships including looked after children.
· Our Pastoral Lead and Parent Support TA meet with families on a daily basis that seek support with parenting, often being referred to outside agencies including charity funding for holiday childcare support should a child be in need of extra curriculum facilities in order to provide routine and structure.
· Breakfast and after school club places are offered to all families where there is capacity.

	1. Arrangement for handling complaints from parent of children and young people with SEN about the provision made at school
	It is hoped that the communication systems within in Janvrin facilitate an open-door policy where parents/carers feel they can approach any member of staff with a concern or worry and that it will be dealt with respectfully and effectively. 
There are regular termly consultation meetings offered for all parents/carers. This meeting is to discuss pupil progress, attainment, areas of strength and areas for suture development. Parents/carers are also encouraged to arrange appointments to discuss their child’s progress with the class teacher, SENCO, SLT or Head at any time when they feel concerned or have information, they would like shared that could impact on their child’s success.
The school’s complaints and compliments procedures enable parents/carers to direct their complaints to the class teacher in the first instance, then the head/deputy head if the resolution is not satisfactory and then the Education Department if further support is needed for a solution. Complaints can be made in person or via the school website or by phoning the office. If a complaint is not made in person, following investigation, a face-to-face meeting will be called. 


	1. Accessibility plan

	Externally Janvrin has sloped access to facilitate access for all.
Internally Janvrin is a site that is on differing levels and as such has several areas accessed by stairs.
There are areas within the school that internally could only be accessed using stairs, however, there are several access points to the school and all areas can be accessed from the outside where stairs do not need to be negotiated.
One toilet has been adapted to enable accessibility for disabled visitors.
 
Teachers in school adapt the classroom layout to cater for children’s needs, including any access needs.

A Nurture Group (Rainbow Room) is in place to support pupils with social, emotional and behavioural needs. The Rainbow Room offers an opportunity to learn early nurturing experiences, giving pupils the skills to succeed with their learning, support making friends and enable pupils to deal more confidently and calmly with difficulties they may encounter.

Risk assessments are carried out for each trip, where this indicates an area of concern that may mean access on the trip is too high a risk, parents/carers can be invited to accompany their child so ensure access.

Class teachers and first aid staff are aware of those children who have asthma and allergies/food intolerances.  Inhalers are kept in their bum bags to take around with them. Pupils who need inhalers are listed on risk assessments so as to ensure inhalers are brought on trips out of school. 
Medication such as antibiotics that are required four times a day are kept locked in the office, there is access for First Aiders and staff members. Allergy medicines such as Epipens are kept securely in the classroom. Administration of Medicines consent forms are filled in by parents/carers outlining the illness, amount and time of medication. All medication that is given is recorded. The school adheres to the administration of medicines in school policy.
We have competent First Aiders who hold current First Aid certificates; all staff have regular basic first aid training.

	1. Other initiatives in last academic year to improve quality of SEN provision leading to improved outcomes 
	Our Rainbow Room (Nurture group) facility has been highly effective in supporting a growing number of children with Social, Emotional and Mental health needs. The team has now expanded to four members of staff with two full time TAs working with children and families’ well-being needs. We have not seen a decrease in demand but certainly an increase in communication with families and increased well-being for children.

The use of WellComm Primary has been embedded further in KS2. This has allowed us to build on and continue to support the work done by WellComm in Foundation which has been highly effective in raising awareness of gaps that children may have in their expressive and understanding of language. The extension of WellComm in Year 1 has allowed us to continue to support speech and language of those not reaching average expectations going into KS1.

Reading Response has developed further, and we are able to support more Year 2 children with reading barriers and will hope to see less difficulties arising for reading barriers in Year 3.

We continue to review and refine our use of Zones of Regulation across the school, helping children understand their emotions and learn how to regulate them.

Maths Intervention groups are used in both KS1 and KS2.

	1. How has the school sign posted parents to organisations and services that can provide them with additional support?
	The school has a Pastoral Lead and dedicated Family Support TA who can be contacted by parents/carers for advice/guidance on additional services available. They have developed a close relationship with staff at Brighter Futures to ensure we are signposting families for support.

Our website also includes links for outside agencies that offer additional support to families.


During our termly parental consultations the SENCo is available to meet with parents who may need signposting to explore further concerns or issues.

	1. Outcome of school priorities for SEN as outlined on the School development Plan or SEN – related elements of the school improvement plan
	1. Further embed the use of the Provision Maps software including all staff.
1. Mental Health Lead to continue to train new cohorts of Mental Health Ambassadors
1. Introduction of SEN weekly drop ins to monitor needs and ensure effective support is in place (Assess, Plan, Do, Review)
1. Use of Widget to make consistent resources and tools e.g. social stories 
1. Continue to develop effective use of teaching assistants across the school (MITA).
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want the chid to improve, develop or achieve? The plan

Assessments from outside agencies (Health, Educational
should involve the child and parents at the centre.

Psychology, Social Services) may be required with

parental consent.
Identify the interventions and support required and

the expected impact on progress, development and
behaviour. Set a clear date for review.

Review Do

Implement the support as planned with class teachers,
early years practitioners, support staff and any other
staff members working together with support from the
SENCo.

Discuss with others involved about how effective the
support has been and the impact on the child n line with
the review date.

Check back against observations and planned outcomes.
Continue with observations to see how the child

The next steps should be carefuly planned with parents, responds to the support.

outside agencies and the child themselves. Think about

any other colleagues or specialists that might be able to

help before the cycle begins again.
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